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LESSON 16 

MINISTRY EXPECTATIONS: 
Strand(s):   Reading and Literature Studies 
Overall Expectations:  

 Reading and Literature Studies – 1. Reading for Meaning 

 Reading and Literature Studies – 2. Understanding Form and Style 
Specific Expectations:  

 Reading and Literature Studies – 1.3 Demonstrating Understanding of Content 

 Reading and Literature Studies – 2.1 Text Forms 

ENDURING UNDERSTANDING ADDRESSED: 

 Students will know that narrative progression includes a rising action, a climax, and a 
falling action 

 Students will know that narratives are constructed around conflicts 
 

ESSENTIAL QUESTION(S) ADDRESSED: 

 How does a story depend on conflict to generate interest and meaning? 
 

KNOWLEDGE : 

 Conflict is a driving force for narrative, 
which is essential for a story to progress 

 Conflict creates interest and excitement 
in narratives 

 Narratives contain one, or more, central 
conflict(s), which forms the basis for the 
plot 

SKILLS: 

 Reading images for narrative, using 
specific visual cues  

 Analysing narratives for structure (in 
terms of conflict and the plot map) 

 Journal Writing (reflecting on past 
events and presenting ideas in a 
narrative format) 

DIFFERENTIATED INSTRUCTION:  
1) Readiness – Students should be familiar with the Plot Map and with the story of Romeo and 
Juliet.   
2) Interest - This lesson is cross-curricular (including elements of drama) and also includes 
discussion, visuals and written materials. 
3) Learning Profile/Style – The Minds On activity is a creative and dramatic activity which will 
engage kinesthetic learners. 
 

ASSESSMENT TOOLS/ STRATEGIES USED:                                           

 Anecdotal Record of student responses during Socratic discussion (AforL) 

 Descriptive feedback on student journal responses (AforL) 

 Diagnostic of student understanding, derived from journal responses ((AforL) 
 

LEARNING GOALS: 

 Understand and recognize conflict in a story. 

 Know how conflict is used in a story. 

 Describe a real-life conflict. 
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MATERIALS/RESOURCES/PRE-PLANNING: 

 The teacher must have students’ 
journals 

 The teacher must make enough copies 
of “Peanuts” strips (APPENDIX 16.1) for 
the entire class 

AGENDA: 
1. “Yes, but. . .” 
2. Conflict? 
3. “Peanuts” 
4. Journal Writing  

 Prompt “Describe one conflict in your 
life.” 
 

MINDS ON:  25 minutes 

 “Yes, but. . .” This is a variation on a classic Improv game called “Yes, and. . .” In this 
game, two participants attempt to carry out a scene, but can only begin every new 
sentence with the words “yes, but.” 

 The teacher begins by asking for two volunteers. The first volunteer is instructed that 
he/she can only answer using the word “No.” The teacher will then attempt to 
improvise a scene, but the scene will not grow because the student cannot build on any 
of the teacher’s ideas. 

 The second volunteer is instructed that she/he can only answer using the word “Yes.” 
The teacher will again attempt to improvise a scene, but this time the scene will not be 
very interesting, as the student will only acquiesce to the teacher’s suggestions, and no 
plot will be formed. 

 The teacher explains that some conflict is necessary to create an interesting scene, and 
then asks for another volunteer. This time, the student is instructed to respond only 
with answers beginning with the words “Yes, but,” allowing the scene to progress, but 
inserting some conflict to create interest. 

 Once the game has been successfully demonstrated, the teacher will ask for more 
volunteers, and will have them perform “Yes, but. . .” scenes in pairs. 

 Once the game has been played a few times, the teacher will debrief the activity, 
explaining that the “Yes” game was unsuccessful, as it featured no conflict (and as such 
could not generate an interesting plot), and the “No” game was unsuccessful as it did 
not use conflict to build a story (instead it prevented a story from being created).  
 

ACTION:  35 minutes 

 Socratic discussion on conflict in storytelling.  

 Making a direct link to the Minds On, the teacher describes conflict, and how it is used 
in storytelling. The teacher must draw distinctions between smaller conflicts which 
occur within a story, and the “central conflict,” which often guides the plot of a story. 
Romeo and Juliet can be employed as an example (smaller conflicts include Paris and 
Romeo’s vying for Juliet, and their fight in Act V, where as the central conflict of the play 
can be seen in Romeo and Juliet’s conflict against their parents, for example). This 
discussion is related to the plot map, which students are already familiar with from 
previous lessons. The teacher outlines how conflict contributes to the “rising action” of 
a story, and how the “climax” presents the resolution of the central conflict within a 
story.  
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 (Key terms, such as “central conflict” can be written on the blackboard to reinforce their 
importance, similarly the teacher could draw a simple plot map on the board to 
illustrate this concept.) 

 First example of conflict – “Peanuts”  

 The teacher distributes a selection of “Peanuts” strips (APPENDIX 16.1). 

 The class will read the strips together (the teacher can read them him/herself, or ask for 
student volunteers). The teacher will discuss how conflict informs the plot of each strip, 
asking for student volunteers to explain who is in conflict, and what the conflict is about, 
in each strip. 

CONSOLIDATION:  15 minutes 

 Journal Writing 

 Students are asked to write a response in their journals, using the following prompt – 
“Describe one conflict in your life.” The journals will be collected at the end of class. 

ACCOMMODATIONS & MODIFICATIONS: 

 If possible, the comic strips may be displayed in larger format (perhaps with an 
overhead projector or LCD projector) for student(s) with vision problems. 

 Student(s) with an LD may use assistive technology or a scribe in journal writing. 

 Student(s)with hearing impairment will sit close to teacher and have instructions 
repeated  

REFLECTION: 
 
 

 

APPENDICES: 

APPENDIX 16.1 – “Peanuts” Strips 
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Appendix 16.1 
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LESSON 17 

MINISTRY EXPECTATIONS: 
Strand(s):   Reading and Literature Studies, Writing 
Overall Expectations:  

 Reading and Literature Studies – 1. Reading for Meaning 

 Reading and Literature Studies – 2. Understanding Form and Style 

 Writing – 1. Developing and Organizing Content 
Specific Expectations:  

 Reading and Literature Studies – 1.3 Demonstrating Understanding of Content 

 Reading and Literature Studies – 2.1 Text Forms 

 Writing – 1.5 Reviewing Content 

ENDURING UNDERSTANDING ADDRESSED: 

 Students will know that narrative progression can be affected by the types of conflicts 
within a story. 
 

ESSENTIAL QUESTION(S) ADDRESSED: 

 How is the style of a story shaped by its central conflict? 
 

KNOWLEDGE : 

 There are four main types of conflict in 
narrative 

 The different types of conflict are 
characteristic of certain genres and 
stories  

SKILLS: 

 Reading images for narrative, using 
specific visual cues  

 Analysing narratives for structure (in 
terms of conflict and the plot map) 

 Recognizing how the type of central 
conflict controls or dictates the 
structure or style of narrative 
 

DIFFERENTIATED INSTRUCTION:                                           
1) Readiness – Students must have some knowledge of Romeo and Juliet and of the use of 
conflict in narrative, acquired from previous classes.   
2) Interest – This lesson features discussion, media, visuals and humour, intended to pique 
student interest in the topic. 
3) Learning Profile/Style – By combining lecture with images and a highly structured 
presentation, this lesson is intended to appeal to auditory, linguistic, and visual learners.  

ASSESSMENT TOOLS/ STRATEGIES USED:                                          

 Exit Cards – AforL/AasL building towards the Culminating Activity 

 Anecdotal Comments during question-and-answer, brainstorming, and discussions 
(AforL) 

LEARNING GOALS: 

 There are four main types of conflict (Person against Person, Person against Nature, 
Person against Society, Person against Self). 

 The type of conflict will often affect the content and style of a narrative. 
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MATERIALS/RESOURCES/PRE-PLANNING: 
 

 Teacher must book LCD projector and 
laptop for Powerpoint presentation. 

 Teacher must make enough copies of 
the Exit Card (APPENDIX 17.2) for 
every student. 
 

AGENDA: 
 
1. Brainstorm – “Conflict” 
2. 4 Types of Conflict 
3. “Calvin and Hobbes” 
4. Exit Card 

MINDS ON:  10 minutes 

 Brainstorm – “Conflict” 

 The teacher begins by writing the word “Conflict” on the board. The teacher then asks 
for students to brainstorm various types of conflicts that they have seen in stories. 
Students are encouraged to make specific references (not just Romeo and Tybalt were 
in conflict, for example, but Romeo and Tybalt argues, Romeo and Tybalt duelled with 
swords, etc.). The purpose of this exercise is to both activate students’ prior knowledge 
of conflict, from the previous day’s lesson, but also to encourage students to think of 
conflicts other than simple physical confrontations between characters. 

ACTION:  55 minutes 

 Mini-Lecture/Slideshow – “The Four Types of Conflict” 

 Making reference to some of the conflicts that the students have listed in their 
brainstorm, the teacher will introduce the concept of there being multiple types of 
conflict. 

 The teacher will give a mini-lecture on the four types of conflict (person vs. Person, 
person vs. Nature, person vs. Self, person vs. Society) using a Powerpoint presentation 
(APPENDIX 17.2). The teacher should link the types of conflict with examples from the 
brainstorm, examples from Romeo and Juliet, and examples from the previous day’s in-
class reading. 

 Time should be allotted for students (who wish) to copy down notes, and for the 
teacher to answer any question which may arise. Also, the teacher should make 
frequent checks for student understanding throughout the lecture/slideshow. 

 To demonstrate the four types of conflict, the teacher will then show four different 
YouTube clips (links are embedded within the slideshow), each showing scenes from the 
film Forrest Gump, each showing a different type of conflict: 

o http://www.youtube.com/watch?v=CsyYvFgdb5c (Person vs. Person) 
o http://www.youtube.com/watch?v=tPji0Mizhqc (Person vs. Society) 
o http://www.youtube.com/watch?v=m0ObZNylkMM (Person vs. Nature) 
o http://www.youtube.com/watch?v=tWzbCk18wTw (Person vs. Self) 

 The teacher should encourage students who are familiar with the film (if any students 
are) to explain what is happening in each scene. (If no students are familiar with the 
film, the teacher should give some context for each scene). The teacher will poll 
students (by show of hands)as to which type of conflict they believe is in evidence in 
each clip. (If there is any disagreement, the teacher should ask students to explain their 
positions, and then repeat the poll.) 
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 At the end of the slideshow are various examples from “Calvin and Hobbes” which the 
teacher may use to demonstrate “Person vs. Society” conflicts. (These examples can be 
displayed on the LCD projector and/or photocopied and distributed as handouts.) In 
each example, the protagonist will be Calvin and he will be in opposition to “society” in 
the form of school and his teachers. 

CONSOLIDATION:  10 minutes 

 Students are distributed Exit Cards (APPENDIX 17.2), and given some time to discuss 
with their partner for the Culminating Activity to answer the prompts on the card. The 
teacher collects the completed Exits Cards at the end of class. 

ACCOMMODATIONS & MODIFICATIONS:  

 Students may be provided with printed copies of the Powerpoint presentation in 
advance, to help with note-taking. 

 Student(s) with hearing impairment will sit close to teacher and have instructions 
repeated. 

REFLECTION: 
 
 

APPENDICES: 

APPENDIX 17.1 – Conflict Powerpoint Presentation 

APPENDIX 17.2 – Exit Card 
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Appendix 17.1 
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 A conflict is a fight, a problem, or a 
struggle in a story.

 Some examples of conflicts are:
o A contest between two or more characters in a 

story

o A problem that must be solved in a story

o An obstacle that a character (or a group of 
characters) must overcome.

 

 Conflicts are what make a story 
interesting. 

 While there are often many small 
conflicts in any story, there will usually 
be one main (or central) conflict.

 Conflict often shapes the plot of a story. 
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 Often, the plot of a story is built around 
a central conflict:

oFirst, the conflict will be introduced.

oThen, the conflict will be escalated. (This 
is the “rising action” in a plot.)

oFinally, the conflict will be resolved 
through some kind of confrontation. (This 
is the “climax” of the plot.)

 

There are 4 main types of conflict:
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 A struggle between two
or more characters.

 Often, the struggle will be between the main 
hero (the protagonist) and the main villain (the 
antagonist) of a story.

 Examples of this include can include fighting, 
contests, or arguments between characters.

Image From: 

http://www.layoutsparks.com/1/

121458/spiderman-venom-

cartoon.html  

 A character struggles against the dangers of the natural 
world.

 These conflicts often occur in adventure stories or stories 
of survival. 

 Examples of this can include being lost in the desert, 
being in a ship on rough seas, or being stuck in a blizzard.

Image From: 

http://darkpassenger.tu

mblr.com/post/232466

0929  
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 A character struggles 
against the society in 
which he or she lives.

 Stories that focus on conflicts against society often 
have political morals, messages, or themes, related 
to ideas of social change. 

 Examples of this can include criminal trials, protests 
against governments, or rebellions against social 
rules.

Image From: 

http://politicalhumor.about.com

/b/2011/10/21/occupy-wall-

street-cartoons.htm  

 A character struggles 
against him or herself.

 Examples of this include stories of depression, 
addiction, or regret. 

 This conflict can be difficult to demonstrate 
visually, as it is often fought internally, within the 
character’s mind.

 Stories about internal conflict often show a 
character changing over time. Image From: 

http://doorwayproject.wordpres

s.com/2010/12/06/the-bad-

samaritan/  
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 http://www.youtube.com/watch?v=m0ObZNylkMM

 http://www.youtube.com/watch?v=tPji0Mizhqc

 http://www.youtube.com/watch?v=tWzbCk18wTw

 http://www.youtube.com/watch?v=CsyYvFgdb5c

 

From: 

http://bkmarcus.com/2008/01/2

6/while-the-analogy-sinks-in/
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From: http://www.sodahead.com/fun/life-explained-by-calvin-and-hobbes-week-1-school-education/blog-144859/?link=ibaf&q=

calvin+and+ hobbes+school&imgurl=http://smartpei.typepad.com/robert_patersons_weblog/calvinhobbesteach.gif

 

From: http://www.sodahead.com/fun/life-explained-by-calvin-and-hobbes-week-1-school-education/blog-144859/?link=ibaf&q=

calvin+and+ hobbes+school&imgurl=http://smartpei.typepad.com/robert_patersons_weblog/calvinhobbesteach.gif
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From: http://www.sodahead.com/fun/life-explained-by-calvin-and-hobbes-week-1-school-education/blog-144859/?link=ibaf&q=

calvin+and+ hobbes+school&imgurl=http://smartpei.typepad.com/robert_patersons_weblog/calvinhobbesteach.gif

 

From: 

http://www.hudsonhouston.com

/author/eric-damassa/
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Appendix 17.2 

Names: _______________________________________________________ 

EXIT CARD! 
 

Work with your partner to answer these questions: 

 

1. What type of conflict does our comic have? (Circle one) 

          Person against Person                         Person against Nature 

          Person against Society                        Person against Self 

2. Who is in conflict in our comic? __________________________________ 

______________________________________________________________ 

 

3. How is the conflict resolved in our comic? __________________________ 

______________________________________________________________ 

______________________________________________________________ 
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LESSON 18 

MINISTRY EXPECTATIONS: 
Strand(s):   Reading and Literature Studies 
Overall Expectations:  

 Reading and Literature Studies – 1. Reading for Meaning 

 Reading and Literature Studies – 2. Understanding Form and Style 
Specific Expectations:  

 Reading and Literature Studies – 1.3 Demonstrating Understanding of Content 

 Reading and Literature Studies – 1.5 Extending Understanding of Texts 

 Reading and Literature Studies – 2.1 Text Forms 
 

ENDURING UNDERSTANDING ADDRESSED: 

 Students will understand that non-fiction narratives follow the  
 

ESSENTIAL QUESTION(S) ADDRESSED: 

 How do “true” stories resemble fiction? 

 Does telling history as a narrative make it any less “true”? 
 

KNOWLEDGE : 

 Non-fiction narratives are equally as 
constructed as fictional narratives 

 Narrative techniques are applicable 
for reading non-fiction texts  
 

SKILLS: 

 Analyzing non-fiction for narrative 
conventions traditionally associated with 
fiction (character, mood) 

 Reading non-fiction texts critically 

DIFFERENTIATED INSTRUCTION:                                           
1) Readiness – Students will have a prior understanding of narrative structures and techniques 
(plot, character, setting and mood) derived from previous classes.  
2) Interest – This lesson combines a group reading of a graphic text with a critical in-class 
discussion.  
3) Learning Profile/Style – The content of this lesson is intended to challenge students’ 
understandings of the lines between fiction and non-fiction, and to open the floor to a critical 
discussion (or informal debate), which will provide inquisitive, opinionated and outgoing 
students with an opportunity to contribute productively. 
 

ASSESSMENT TOOLS/ STRATEGIES USED: 

 Anecdotal Comments on student participation in class discussion (AforL) 

 Informal check-ins and feedback during work time (AforL) 
                                          

LEARNING GOALS: 

 Thinking critically about narrative and “true” stories. 

 Completing the Culminating Assignment 
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MATERIALS/RESOURCES/PRE-PLANNING: 

 Teacher must have access to an LCD 
projector, a laptop, and speakers. 

 Teacher must make computers 
available for student use (through 
booking a resource room or 
computer lab for the second half of 
the period). 

 

AGENDA: 
 
1.“Trinity” by Michael Cho 
2. Work in Pairs on Culminating Assignment 

MINDS ON:  30 minutes 

 The displays “Trinity” by Michael Cho (APPENDIX 18.1) using the LCD projector.  

 Asking for volunteers from the class, the teacher leads a group reading of the comic 
(being sure to make frequent “check-ins” to insure that students understand the plot 
and the accompanying visuals. 

 Once reading is complete, the teacher should draw a simple plot map on the board, and 
ask for student volunteers to help fill in the plot map with details from “Trinity.” 

 The teacher should also ask students to discuss the story in terms of character 
development (eg: “Is Oppenheimer a static or a dyanamic character?”) and conflict (eg: 
“What type of conflict is central to this story?”). 

 Once students have discussed the story in terms of its use of narrative 
conventions/techniques, the teacher should foreground the fact that this story is non-
fiction. To do so, the teacher may wish to play the video of Oppenheimer’s famous 
recollections on the first nuclear detonation (http://www.youtube.com/watch?v=l8w3Y-
dskeg), which is quoted on page 11. 

 Here the teacher will propose a question for debate or discussion to the class: “Is this 
story really “true,” or have facts been adapted into a narrative?” 

 Time will be given for students to offer their opinions on this issue. If necessary, the 
teacher may prompt further discussion (eg: “Do real events actually follow the plot 
map?” “If parts were left out, does that make this story any less true?” etc.) 

 

ACTION:  45 minutes 

 Once the discussion has come to an end, the teacher will lead students to the resource 
room/computer lab, where they will have the remainder of the period to work on their 
Culminating Assignment with their partners. 

 

CONSOLIDATION:  Ongoing 

 While students work, the teacher should circulate and conduct informal check-ins with 
groups to ensure that they are progressing on their projects, and to address any student 
questions or concerns. 

 Wherever possible, the teacher should provide informal descriptive feedback on student 
work. 

 (The teacher must be mindful of students’ progress on this assignment. If students 
demonstrate a need for more work time, future lessons can be adapted or delayed). 
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ACCOMMODATIONS & MODIFICATIONS:   

 If possible, copies of “Trinity” may be distributed to students. 

 Student(s) with hearing impairment will sit close to teacher and have instructions 
repeated. 

 Student(s) with LDs, and/or ELLs, may work with a “buddy” or educational assistant 
when reading “Trinity” 

 Student(s) with an LD may use assistive technology or a scribe while working on their 
Culminating Assignment. 

REFLECTION: 
 
 

APPENDICES: 

APPENDIX 18.1 – “Trinity” by Michael Cho 
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Appendix 18.1 

“Trinity” by Michael Cho 
From: http://www.taddlecreekmag.com/archive 
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LESSON 19 

MINISTRY EXPECTATIONS: 
Strand(s):   Reading and Literature Studies 
Overall Expectations:  

 Reading and Literature Studies – 1. Reading for Meaning 

 Reading and Literature Studies – 2. Understanding Form and Style 
Specific Expectations:  

 Reading and Literature Studies – 1.1 Variety of Texts 

 Reading and Literature Studies – 1.6 Analysing Texts 

 Reading and Literature Studies – 2.1 Text Forms 

 Reading and Literature Studies – 2.2 Text Features 

ENDURING UNDERSTANDING ADDRESSED: 
 Students will know that narrative progression includes a rising action, a climax, and a falling 

action 

 Students will know that setting and mood can add meaning to a story 

 Students will know that narratives are constructed around conflicts 

 Students will understand that context and ideas can be derived from visual cues 

ESSENTIAL QUESTION(S) ADDRESSED: 
 How can visual images inform text? 

 How does the graphic novel form change or contribute to our understanding of narrative? 

KNOWLEDGE : 

 Review of key concepts learned 
throughout the unit (plot structure, 
setting, character, conflict) 

SKILLS: 

 Review of visual literacy skills learned 
throughout the unit. 

DIFFERENTIATED INSTRUCTION:                                           
1) Readiness – Students should be comfortable with reading graphic fiction and familiar with 
the narrative concepts being discussed in this lesson from previous classes. This lesson is 
intended as a review of past material.   
2) Interest – A variety of different genres and styles of graphic fiction have been selected, to 
appeal to a variety of tastes within the room. Similarly, texts with a Canadian (and especially 
Toronto) focus were particularly chosen, to increase student interest.  
3) Learning Profile/Style – The carousel format allows students to move around the room and 
to physically interact with material in a manner which will appeal to kinesthetic learners. 
Similarly (if sufficient copies of the comics are created) students will have the option of working 
individually or collaboratively to complete their organizers. 

ASSESSMENT TOOLS/ STRATEGIES USED:                                           

 Anecdotal Comments on student participation in class discussion and responses to 
Comics Carousel Organizer  (AforL) 

 Informal check-ins and feedback during work time (AforL) 

LEARNING GOALS: 

 Combining new knowledge and skills to interpret comic narratives. 

 Completing the Culminating Assignment 
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MATERIALS/RESOURCES/PRE-PLANNING: 

 The teacher must create enough copies 
of each of the comics for the Comics 
Carousel (APPENDIX 19.1 -19.4). Ideally, 
there should be 1 for every 4 students 
in the class, and they should be in 
colour. If this is not possible, at least 1 
copy per 8 students in the class should 
be made of each, and only APPENDIX 
19.4 must be printed in colour. (The 
comics in the carousel can be switched 
out, if needs be, provided that the 
teacher modifies the Organizer to be 
consistent with the switch). 

 The teacher must make enough copies 
of the Comics Carousel Organizer 
(APPENDIX 19.5) for every student in 
the class. 

 Teacher must make computers available 
for student use (through booking a 
resource room or computer lab for the 
second half of the period). 

AGENDA: 
 
1. Comics Carousel 
2. Work in Pairs on Culminating Assignment 

MINDS ON:  55 minutes 

 Comic Carousel 

 Four stations will be set up around the room. At each station, there will be copies of one 
of four different comics: “People Around Here,” (APPENDIX 19.1 ) “It’s a Good Life If You 
Don’t Weaken,” (APPENDIX 19.2) “Fantastic Four Tales #1,” (APPENDIX 19.3 ) and 
“Won’t be Licked” (APPENDIX 19.4). (This lesson is intended as a final “review” of the 
key narrative concepts learned in this unit, and an opportunity for students to examine 
various genres and styles of graphic fiction.) 

 The teacher will distribute the Comics Carousel Organizer (APPENDIX 19.5) and have the 
students number themselves from 1 to 4. All of the 1s will go to one station, all of the 
2s, to another and so on. The groups will go to their stations, and working together, they 
will look at the comic at their station, and come up with answers for their organizers. 
Every ten minutes, the groups will rotate tables until every group has had ten minutes at 
every station. 

 Once students have returned to their seats, the teacher will take up student responses 
to the organizer. When discussing the individual comics, the teacher should provide 
students about the individual comics (for example, “Fantastic Four” is an example of the 
Superhero genre, “The People Around Here” is a continuous, Toronto based comic strip 
from the magazine Taddle Creek, the selection they read from It’s a Good Life if You 
Don’t Weaken is part of a larger novel, etc.) and open the floor to any comments or 
questions the students have regarding this activity and the comics they read. 
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ACTION:  20 minutes 

 The remainder of class time will be provided for students to work, with their partners, 
on their culminating activity. This will be the final day for students to work on their 
Culminating Assignment, and as such, they should be working on “finishing touches.” 

 (If students demonstrated a need for additional time during the previous day’s lesson, 
the Comics Carousel could be shortened or removed altogether to provide students with 
more time to work.) 

 

CONSOLIDATION:  Ongoing 

 While students work, the teacher should circulate and conduct informal check-ins with 
groups to ensure that they are progressing on their projects, and to address any student 
questions or concerns. 

 Wherever possible, the teacher should provide informal descriptive feedback on student 
work. 

 

ACCOMMODATIONS & MODIFICATIONS:   

 Selective grouping should be employed, using teacher’s discretion, based on student 
needs. 

 Student(s) with hearing impairment will sit close to teacher and have instructions 
repeated. 

 Student(s) with LDs, and/or ELLs, may work with a “buddy” or educational assistant 
when reading at the Carousel stations 

 Student(s) with an LD may use assistive technology or a scribe while working on their 
Culminating Assignment. 

 

REFLECTION: 
 
 

APPENDICES: 

APPENDIX 19.1 – Selections from “People Around Here” by Dave Lapp 

APPENDIX 19.2 – Selection from It’s a Good Life if You Don’t Weaken by Seth 

APPENDIX 19.3 – “Fantastic Four Tales #1” by Brandon Thomas, et. al. 

APPENDIX 19.4 – “Won’t be Licked” by Dan Zettwoch 

APPENDIX 19.5 – Comics Carousel Organizer 
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Appendix 19.1 

Selections from “People Around Here” by Dave Lapp 
From: http://www.taddlecreekmag.com/archive 
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Appendix 19.2 

Selection from It’s a Good Life if You Don’t Weaken by Seth 
From:  Brunetti, Ivan (Ed.). An Anthology of Graphic Fiction, Cartoons, & True Stories. New Haven:  

Yale UP, 2006. 242-255. 
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Appendix 19.3 

“Fantastic Four Tales #1” by Brandon Thomas, et. al. 
From: http://www.milehighcomics.com/firstlook/marvel/mafft1/ 
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Appendix 19.4 

“Won’t Be Licked” by Dan Zettwoch 

From: Ware, Chris (Ed.) The Best American Comics 2007. Boston: Houghton Mifflin, 2007. 287-316. 
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Appendix 19.5 

Name: ____________________________________ 

Comics Carousel 
With your group, discuss and answer these questions: 

 

Station # 1: “People Around Here” 
 

1. What type of conflicts do these comic 

feature? 

 

 

2. What are some of the settings in these 

comics? 

 

 

3. Do these settings add meaning to the 

comics? 

 

Station # 2: It’s a Good Life . . . 
 

1. What type of conflict does this comic 

feature? 

 

 

2. What are some things that this character 

reveals about his personality? 

 

 

3. How is the main character different from 

the others in this comic? 

  

 

Station # 3: “Fantastic Four Tales” 
 

1. What type of conflict does this comic 

feature? 

 

 

2. How does this conflict drive the plot? 

 

 

 

3. What is the climax of this story? 

 

Station # 4: “Won’t Be Licked” 
 

1. What type of conflict does this comic 

feature? 

 

 

 

2. How does this conflict drive the plot? 

 

 

 

3. How is the mood of this comic set by the 

use of colour?  
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LESSON 20 

MINISTRY EXPECTATIONS: 
Strand(s):   Reading and Literature Studies, Writing 
Overall Expectations:  

 Reading and Literature Studies – 1. Reading for Meaning 

 Reading and Literature Studies – 2. Understanding Form and Style 

 Writing – 4. Reflecting on Skills and Strategies 
Specific Expectations:  

 Reading and Literature Studies – 1.7 Evaluating Texts 

 Reading and Literature Studies – 2.3 Elements of Style 

 Writing – 4.1 Metacognition 

ENDURING UNDERSTANDING ADDRESSED: 

 Students will know that narrative progression includes a rising action, a climax, and a 
falling action 

 Students will know that setting and mood can add meaning to a story 

 Students will know that narratives are constructed around conflicts 

 Students will understand that context and ideas can be derived from visual cues 

 Students will learn that planning and revising improves the quality of creative writing  

 Students will understand that readers are co-creators of texts (bring their own 
understandings to generate unique meaning) 

ESSENTIAL QUESTION(S) ADDRESSED: 

 Have students been successful in this unit? 

 What were the strengths and weaknesses of this unit, and how can it be improved? 
 

KNOWLEDGE : 
 

 Students will put into use key concepts 
learned throughout the unit (plot 
structure, setting, character, conflict) 
in reading peers’ work. 

 
 

SKILLS: 
 

 Reflecting on critically on their own 
learning and working throughout the 
unit 

 Reading original creative texts, with an 
eye to offer positive feedback  
 

DIFFERENTIATED INSTRUCTION:                                           
1) Readiness – Students should now be comfortable with narrative elements and reading visual 
texts, based on the work they have completed throughout the unit.   
2) Interest – This lesson is about sharing students’ work with peers, and offering praise and 
feedback on student successes in their Culminating Activity. Students are given the chance to 
view their peers’ projects, and to “show off” their accomplishments.  
3) Learning Profile/Style – The goal of this lesson is to create a community of support and praise 
in the classroom which will allow every student a chance to feel valued and successful. Students 
are also given a chance to express their opinions, concerns and learning needs to the teacher 
through a “Marking the Teacher” comment card.  
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ASSESSMENT TOOLS/ STRATEGIES USED:        

 Culminating Assignment – “Create Your Own Graphic Novel” (AofL) – Teacher evaluates 
using Evaluative Checklist (APPENDIX 4.5) 

 Student Self-Assessment Checklist – (AofL/AasL) 

 Peer comments during “What’s Good?” Discussion (AforL/AasL) 

 Marking the Teacher comment cards (AforL/AasL) 
 

LEARNING GOALS: 

 Demonstrate and validate student contributions and successes. 

 Reflect critically on your working habits and your writing process. 

 Be a critical consumer of information by evaluating the teacher’s performance. 
 

MATERIALS/RESOURCES/PRE-PLANNING: 
 

 The classroom should be arranged in a 
large circle, so that students can look 
at each other when sharing praise in 
the “What’s Good” Discussion. 

 The teacher must make enough copies 
of APPENDICES 20.1 and 20.2 for every 
student in the class. 
 

AGENDA: 
 
1. Sharing your Graphic Novels 
2. Handing in your Graphic Novels 
3. What’s Good? 
4. Self Assessment 
5. Wrap Up & Marking the Teacher! 

MINDS ON:  30 minutes 
 

 Time will be given at the start of class for students to share their work with their peers 
(the teacher will stress the importance of handling peers’ work with care, so as to not 
crease, smudge or otherwise damage work before it is submitted). 

 (The teacher should also actively participate in the sharing, and read students’ work.) 
 

ACTION:  35 minutes 
 

 After the peer sharing session, the students will submit their Graphic Novels to the 
teacher for evaluation. 

 Sitting in a large circle, the class will then conduct a “What’s Good?” Discussion of each 
others’ work. In the “What’s Good?” Discussion, students are only allowed to offer 
positive comments on their peers’ work. The teacher can either go around the circle, 
asking every student to give one piece of praise to another classmate, or the teacher 
can open the floor to volunteers. (The conduct of this discussion can be left to the 
teacher’s discretion, based on her/his professional judgement and knowledge of the 
students.) The teacher may wish to begin by modelling the use of praise. 

 Once the discussion has concluded, the teacher will distribute the Collaboration Self-
Assessment Checklist (APPENDIX 20.1), for students to complete individually in class. 
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CONSOLIDATION:  10 minutes 

 Once students have completed their self-assessments, the teacher will bring the unit to a 
close with a final, open discussion of any outstanding ideas or questions which remain from 
the unit. 

 The teacher will distribute the Marking the Teacher Card (APPENDIX 20.2), which the 
students will complete and submit at the end of class. The teacher should stress to the 
students that these cards are anonymous and will have no effect on their grades. 
 

ACCOMMODATIONS & MODIFICATIONS:   

 Student(s) with an LD may use assistive technology or a scribe in writing self and 
teacher-evaluations. 

 Student(s)with hearing impairment will sit close to teacher and have instructions 
repeated. 

 Student(s) with LDs, and/or ELLs, may work with a “buddy” or educational assistant 
when reading peers’ work. 

 Selective grouping should be employed, using teacher’s discretion, based on student 
needs. 

 

REFLECTION: 
 

 The teacher should read the “Marking the Teacher” comment cards carefully, and 
seriously consider students concerns and ideas for future planning. 
 

 The teacher should consider publishing an anthology and/or creating an online 
repository of students’ graphic texts. 

 
 

APPENDICES: 

APPENDIX 20.1 – Collaboration Self-Assessment Checklist 

APPENDIX 20.2 – Marking the Teacher! 
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Appendix 20.1 
 

Name: ________________________________ 

 

Culminating Activity: Collaboration Self-Assessment Checklist 
 

Use this checklist to report on how well you worked in your group. 

 
 Consistently Sometimes Rarely Never 

I participated fully in all 
group activities.       

    

I assumed leadership in an 
appropriate way when 
necessary to make sure we 
created a good comic 
strip/graphic novel.       

    

I listened carefully to what 
my group members were 
saying.       

    

I gave my group members 
constructive feedback.       

    

I did my fair share of the 
work.    

    

I completed my assigned 
tasks on time.       

    

I treated my group members 
respectfully, even when I 
disagreed with them.       

    

I maintained a positive 
attitude about the project 
even when we were faced 
with challenges.       

    

Self-Reflection 

What did you do well? 
What could you improve? 

 

Would you like to work in 
a group with someone like 
you? Why or why not? 

 

Grade: 
/10 
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Appendix 20.2 

Marking the Teacher! 

Based on the Graphic Novel unit you have just finished, give your teacher a mark 

out of ten on each of the following categories: 

 

1. Clear instructions                                                          /10 

2. Interesting lessons                                                       /10 

3. Challenging material                                                      /10 

4. “Create Your Own Graphic Novel” Assignment              /10 

5. Fun                                                                               /10 

 

What was one thing you really liked about this unit? _______________________ 

______________________________________________________________ 

______________________________________________________________ 

 

If you had to teach this unit, what would you have done differently? __________ 

______________________________________________________________ 

______________________________________________________________ 

 

 

 

 


